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Attending and Responding Skills

wanted to see how he could help Eddie deal with this
problem. Bill Robbin's careful use of observation helped
him to identify what was happening with one of his trainees
and begin to take action toward clarification and resolution
of the problem.

Teriy Phillips was an apprentice enrolled in a related
subjects course for electrical workers. The course was taught
at the I.B.E.W. Hall on a one night per week basis by
Marshall Poe, a journeyman and local area electrical con-
tractor. Marshall knew Terry pretty well because Terry
worked for another electrical contractor in the area that
specialized in industrial wiring. Terry had originally applied
to work for Poe's company. However, at that time there was
not enough constaiction activity going on to take on an-
other person, even an apprentice. Marshal! Poe liked Terry
and would have hired him if he could have. After the
course had been in operation for about eight weeks, Poe
began seeing some changes in Terry that he did not like.
Terry began coming late for class, came in unprepared. His
attitude seemed to be changing. At first, he. was eager to do
the related work, He was enthusiastic and an all-round
solid trainee. Now, he seemed to have an "I don't care"
attitude about his work, and was not serious in applying
himself to the work in the course. Marshall suspected that
he knew what the problem was, or at least what part of the
problem was. The crew with which Terry was working had
a reputation for being a rowdy bunch, involved in drugs,
and "heavy drinkers" at a local bar which they frequented
almost daily after work. Marshall surmised that Terry's
change was related to his association with these crew mem-
bers, especially his off-the-job association. He tried talking
to Terry about the group with which he was associating, but
Terry would not listen. In fact, he became more obstinate
and told Marshall (in effect) that if Marshall was so inter-
ested in what he (Terry) was doing, and who he was doing
it with, why didn't he hire him in the first place. "Look," he
said, "it's none of your business what I do and who I do it
with. These are my friends, the guys I work with and who
help me on the job, and off the job, too. You do not need to
worry about me."

Marshall let things slide after that. He did not push his
point with Terry, but he did continue to watch him more
closely and indirectly. Also through friends in the trade, he
kept up with Terry's progress as an apprentice. From
Marshall's perspective, Terry's situation continued to go
downhill. He found out that Terry had been arrested for
drunken and reckless driving and speeding, and had at-
tempted to avoid an arrest. He was likely to lose his driver's
license. Shortly thereafter, one night after class, Terry hung

around like he was waiting for everybody else to leave. This
was unusual because he was always one of the first to clear
out as soon as the related instruction class was over. When
just Terry and Marshall were left, Terry turned to Marshall
Poe and said, "Can you give me a ride? Those jerks took my
license away today." "I'm not surprised," Marshall replied,
"Why should you be. Don't you know...." and then be
caught himself. He thought to himself, this is no time to
start saying "1 told you so" even though that is exactly what
he felt like saying. He thought for a minute, and said,
"...well, okay, I'll give you a ride. Maybe on the way you can
tell me what happened."

In this example situation, Marshall sensed that Terry
wanted to talk with him. He was still very interested in
Terry and wanted to help him. He realized that if he started
off by saying "I told you so" and moralizing and preaching,
that Terry would likely get "turned off1 and become more
resistant. He decided the best thing to do was stay cool,
keep his own feelings and emotions In check for now, and
give Terry a chance to talk since he seemed to want to.
About the best thing Marshall could do at this point was to
use "door-openers" to let Terry know he was still interested
and willing to listen.

Additional Information

For additional information on development and mainte-
nance of attending and responding skills, a major source
would be The Skills of Teaching: Interpersonal Skills. A
chapter each is devoted to attending and responding skills.
The book also contains an extensive list of feeling words
which are categorized according to levels of intensity.

Another good source, used as a reference in the develop-
ment of this module is a manual, Individual and Group
Counseling. This manual contains exercises on listening for
feeling and content as well as brief, concise discussions
about the concepts of empathy and respect. Finally, some
of the publications of Dr. Thomas Gordon, particularly,
Parent Effectiveness Training and Teacher Effectiveness
Training, contain general information and specific strate-
gies for effective communication that are applicable to the
instructor-trainee relationship In related instruction in ap-
prenticeship programs, References for the sources are listed
below:
R.R. Carkhuff, D. H. Berenson, and R. M. Pierce. The Skills of

Teaching; Interpersonal Skills, Amherst, MA: Human Resource

Development Press, 1977.
S.A. Fagen, and LJ. Guedalia. Individual and Group Counseling,

Washington, DC: Psychoeducational Resources, Inc., 1977.
T. Gordon. Parent Effectiveness Training. New York: The New

American Library, Inc., 1975.
T. Gordon, Teacher Effectiveness Training, New York: Peter H.
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